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PREFACE

During January, 1974, the Office of Instituiional Research completed

an evaluation of.the effectiveness of College Learning Center instruction in
)

Y

six sgbjeét areas; spelling, vocabulary, English, mathematics, reading com-

-
3

péehgﬁfion; and reading rate. Subj?cts for this study were students en-
rolled at the CLC for one or more semesters from spring 1972 through summer
i923. The findings of this study were presented in Evaluation of College
Learqing Center Instruction in Six Subject Areas.

At the request of the CLC, and as a part of a continuing college-

v
’

wide evaluation process, the Office of Institutionﬁ@ Research has augmented

the 1974 study with an additional evaluation of instruction in the six sub-
‘ject areas listed above. Subjects for this more recent study included
students enrolled at the CLC for one or more semesters from fall 1973 through

summer 1974. The findings of both the original evaluation completed in 1974

.
-

and the more recently completed evaluation are included in this report.

Judy Bailard and Linda Shaffer of the Learning Center staff provided

the data and background information for this report. Judy Brazil of Media

Production completed all graphics. The majority of the data analyses were
completed under the direction of Dr. Diana Kelley. Additional information

may be obtained from Dr. Kelley.

Elaine L. Tatham
Director of Institutional Research

e s
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’ 3 ) EVALUATION OF COLLEGE LEARNING CENTER . . . . -
) INSTRUCTION IN SIX SUBJECT AREAS =~ » . -« - % = u

© -

. o LAY Y s

Background . o ,

"The College Learning Cénfer (CLC) was created in 1970 to provide inﬂiv}d‘

. / o .
ualized instruction to meet the varied needs of students at JCCC, The programs

-~ .

.of the Center have shown a steady increase in studgnt‘garticipétion. The
&

P enrollment was eight students in fall 1970, 120 students_in spring 1971, 206

¢ ~ . . i, s K .
*sstudents in spring 1974, and the‘sgring”1975 enrollment was 207 credit and

o -

AN

-

hon-crgdit gxudents.
By philosophy/and'organizatiqn the CLC is student oriented;nihat is, the
services offereaaby the Center are individualized to meet the varied needs of
the students being serveg. The CLC serves 3tudents with a diversity 6f academ&c
skills arnd backg?ounds. Folloéi;g indiviZual diagnosis, each CLC student is
offered a progra; of E3§truction on a one-to-oné‘student-teacher basis:_ Each
student is allowed to develop a specific skill at his or her own rate, The CLC
provides this instruction in conjunctgon with flexible‘;cﬂeduling in a divefsi%§~~
oé work and stud, areas as well as the latest instructional materials and equip-
ment. A list of some of these mameriais is included in Appendix B.

Purpose ) ‘ ,

The primary purpose of this study was to evaluate the success of the CLC

-

-

Tin helping individual students to improve specific learnjng skills in six

instructional areas: spelling, vocabulary, Eﬁglish, mathematics, reading com- °

prelkension and reading rate. _Daté'here analyzed separately for spring 1972
through summer 1973iand”f§II 1973 through summer 1974 in order to detect any

difference in the success pattern of CLC instruction for the two time periods.

-

v

op]
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Subjects » ., ' .

°

Although the CLC offérg Students assistance with other learnihg

7 o . N

skills, this study was limited to the six specified'instruétional areas -,
listed above- 'Fhe studyﬂiﬁVéiJéd students enrolled fof one or more

- . y 7t . N -
A v -

semesters from spring 1972 through summer 1973 and students enrolled

»
I

for one or more semesters from fall 1973 through summer 1974.

« . .~ %

. . . .
Procedure : ! N

. ) . @
All students involved in the study were tested on the}f'particular
subject area when they first entered the CLC program and again E%ter
they completed a semester of instruction. Evaluation of the effect of
CLC instruction was based on an analysis of change in student perfor-
mance fromibeginning of CLC instruction (pretest) to comﬁietioﬁ of CLC
\g'iqﬁfruction (posttest) . Appquig A';nFIUst a br}ef'descfiptien of each -
. > -

of the six subject areas involved in the study together with a description®

-

. of éhe prétest and posttest for each area.

Amount and direction of pretest-posttest change were statistically
anélyzed (t test for dependent samples) within eéch subject area for the.
four semesters spring 19/2 through summer 1973 and for the threé semesters
fall 1573 Ehrough summer 1974.- For each instguctioﬁal area, the'average
pretest‘and posttest-scores for the 1992-73 group were compared (g_tes?b
to the éorreéponding scores for the 1973-74 group.: In addition, for .
both the 1972-73,group and the 1973-74 group, tﬁe percentage .increase of
the average posttest over the average pretest was computed for each
subject area.

~. Results
The results of the t test analyses for each of the six instruct}onal
areas are summarized and represented yraphically in Figures 1 through 6.
v . .

. .
-

.

¢




The major finding of these analyses are summarized below. . - . « :

For both the 1972-73 group and the 1973-74 group there was
significant improvement (p< .00l) from pretest to posttest _
in each of the six instructional areas: spelling, vocabulary,
English, mathematics, reading compréhension and reading rate.

. The average gains made by students in the six instructional
areas were approximately the same for students in the 1972-73
group as- for students in the 1973-74 group.

Even though average improvements made by students” enrolled during
the two time periods were similar, the average pretest scores varied
between the 1972--73 group and the 1973-74 group. The variations in

pretest levels méy be summarized as follows:
1
In two instructiona] areas (spelling and vocabulary), average
pretest’'scores werr almost 1dent1cal fvr the 1972-73 group and
1973-74 group. \' -
. In one instruttional ai®a (Enﬁliéh33 the average Pretest score
-was numerically lower .for the 1973 74 group than for the 1972-73
. ™" gnoup. However, this difference was not significant even at the
¢ 0.10 level .
In "two instructional areas (mathematics, reading comprehension),
average pretest scores were significartly lover (p<.05) for the
1973-74 group as compared to the 1972-73 group. The average
posttest scores were also significantly lower However, the gains

for the two groups were similar. .

3

v

L
<

+. The only numer‘cai 1ncrease in average pretest level occurred in

reading rate. ‘n this instructional area, the 1973-74 pretest
- level-was 216 words/minute and the 1972-73 pretest lzvel was 187

words per minute. This difference, howevers was, not significant
even at the 0.10 level. One reason that the difference was not
s1gn1f1cant is that the wariance for the 1973-74 group was very
largé. This large variance reflects the+diversity of initial> -
skills for those receiving instruction in the area of reading rate.
However, the average gains made by the 1972-73 and 1973-74 groups

were 167 and 165 words/minute respectively.

<

The findings with regard to percentage increase of average posttest

A -
. scores over average pretest scores are presented in Table 1. Whenever

3

. percentage increases are calculated, the base must be considered in the

‘.

interpretation. For ex«ample, wLLuugw?dse of 100, a gain of 10 i5—10 per-
’ - - T

cent increase while ior a base of 200, a gain of 10 is 5 percent.

%

A}
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Yet percentage increase does convey some mea...ngful information. The T,
-'-* .t s ’ v FAEY ’
' major findings of these,percentage iacrease -analyses are consistent with .

-
¢ 7 N ~ ’ '

. the analyses of gain scores. The percentage increase of average posttest
- ) - . ) ’
score over, average pretest score was:

!

. Similar for the 1972-73 group qnd‘1973-74 group in three - |

tnstructional areas (spelling, vocabulary and reading compfehensibn).
. / . . .
- ~+ Greater numerically for the 1973-74 group than fof the 1972-73

s

s group in itwo instructional areas (English and mathematics),.

. * .

4 '\t.' N
™ ., ” -
. freater numerically-for the 1972-73 group than for the 1973£/4
groGp in one instructional area (reading rate).
The ,two largest differences were in mathematics and reading .rate.
. , - g ] '
“he bases were different, howéver, and the increase was lower for the e

higher base. Therefore, in view qf the éarlier bbservation that average
gains were approximately the same for both groups, it seems reasonable
L4

- PSR
to conclude that:

. "
" e ¥ N

. The percentage increases of average posttest score over average
pretest score represent similar gains for both the 1972-73 group

and 1973-74 group in all six instructional areas.

[ 4 L)
S

-

TABLE 1

PERCENTAGE INCRtASE OF AVERAGE POSfTEST SCORE OVER AVERAGE PRETEST SCORE
IN SIX CLC INSTRUCTIONAL' AREAS FOR 1972-73 GROUP AND 1973-74 QBOUP

. ) " Percentage Increase Percentage Increase
¢ ) of Posttest Over of Posttest Over
’ * Instructional Area Pretest—-1972-73 Pretest--1973-74 .

Spelling : 25.9% _ 26.9%
Vocabulary “ 21.1 22.6
English 20.9 S 27.0
Mathematics | 2.4 o 43.3 .
Reading Comp;ehension ] ‘;_. 7.8 ' L. 9.9

Reading Rate




Discussion. - -

st

SR L. , e
N The results suggest that College Learning Centen\instruction coatinues
. ./" } -
to have a\signxficant p”ﬁ itive influence on the performance of enr%llees in

the six instructional areas under consideration. The pattern of this success,

1

however, has been somewhat different for some students enrolled from spring

'1972 through summer 1973 and some students enrolled from fall 1673 through - -

. . .
0 .. o~ . v . v -

summer 1974 In two ﬂnstructlonal areas (mathematics, read1ng comprehension), . £,
.. [ . .

A t-

students.lg the,l973 74 group bpgan their semester of CLC 1nstruction with ¢ -

-gsomewhat-&ifferent average academic skill levels thanfstudenxs in the 1972-73

- - group. In‘the case of mathematics, for example, the 1973-74 pretest level

represents a 19% drop from the average 1972-73 pretest level. Although the
wrny

»

average pretest scores for reading rate were not signfficantly different, the
& - -

o o~ - - \

'19?3-74 pretest level represents a 15.5% incredSe over the average 1972-73

. pfetest level. In light of these pretest differences, it is noteworthy that
‘ . L]

the average improvements made in each of the $ix instructional areds were .

very similar for the 1972-73 and 1973-74 groups. These.findings, which compare - @

>~ °

the performance of the 1972-73 and 1973-74 gtoups reveal the consistency with .

I3

which the CLC éffectively services students who begin instruction with a

diversity of academic skill level$ and backgrounds.

Summary v
& ‘- ' o :
For spring 1972 through summer 1973-and fall‘sl973~ through summer 1974,

data were compiled representing préetest-posttest performance of stuaents en-

rolled in six instructional areas at the College Learning Center. Statistical
analyses of the data suggest that CLC guidance and instruction has cons1stently

h?ded students in developing and expanding skills in spelllng, vocabulary, English,

mathematics, reading comprehension and reading rate. Average imp ovements in all

six areas were similar for ‘the 1972-73 and 1973-74 groups. In addition, the

average gains represented significant improvement (p< .001) from pretest to post—

< .

test for both groups »f students. . .

w
o),

N L’.\)
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SPEELING

The measure of perfo}mance in spelling was the number of spelling practice
tapes not needed by a student out of a possible 46 tapes. The results of the two
analyses were: - ‘ i

® Spring  1972—Summer 1973 (N --21) There was "significant,
. improyement.(p< .001) in spelling from pre to posm;stmg The pretest

mean of-tapes not neéded was 27, the postlesl mean ‘vas, 34, and the "_

mean mprovement was 7 tapes

® Fall1973— —Summer 1974 (N - -28) There was significant improvement

p<L 001) in spelling from pra to posttesting. The pretest mean of tapes

", not needed was 26, the posttest mean - was 33, andthe* mean
improvement was 7 tapes .
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VOCABULARY
The rheasa—ﬁ

re of pérformance in vocabulary skiils was cbtained by converting

number of points correct Gut of 98 possible points to the equivalent grade level
of performance. The results of the two analyses were:

@ Spring 1972—Summer 1973 (N = 27). There was significant
_improvement (p <:001) in vocabulary skills ffom pre to posttesting. The
pretest mean was 9.5, the posttest mean was 11.5. and the mean
"~ improvément was 2 grade levels. . ) \\
® Fall 1973—Summer 1974 (N = 37). There was significant improveme\ t
(p <.001) i vocabulary skills from pre to postesting. The pretest mean
was 9.3, the bosttest mean was 11 4 and the meanimprovement was 2.1 \
grage levels.

4

N
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ENGLISH

The measure of performance in English wa’é number of points correct out of 100
possible points The results of the two q_f)alyses were

' ® Spring 1972—Summer 7973 (N = 34) There, was' significant
i improvement (p < .001) in Engiist: from pre to posttesting. The pretest

\ mean was 67, the posttest mean was 1. and the mean improvementwas
14 points

‘ @ Fall 1973—Summer 1974 (N = 20) There was significant improvement
i (p < 001) in Enghsh from pre to posttesting The pretest mean was 63
{ The posttest mean was 80. and the mean improvement was 17 points.

=
&1

10
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MATHEMATICS

The measure of periormance in mathematics « as number of points correct out
of 60 possible points The results oi the two analyses were

e Spring 1972—Summer 1973 (N 26) There was significant
improvement (p < G01) in mathematics {rom pre to posttesting The
pretest mean was 37 the postiest mean was 49. and the mean
improvement was 12 goints '

® Fall 1973—Summer 1974 (N - 34). There was s:gnmcént improvement
{p < 001)in mathematics from pre to posttesting The pretestmean was
30. the posttest mean was 43. and the mean improvement was 13 points
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READING COMPREHENSION

The measure of performance in roadmo comprehension was number of points
‘ correct out of 100 possible points The resdlts of the two analyses were

\ ® Spring 1972—Surmmer 1973 (N - 78) There was significant

improvement (p < .001) in reading comprehension from pre to

posttesting The pretest mean was 77. the posttest mean was 83andthe
mean rmprovement was 6 points.

® Fall1973—Summer 1974 (N 50) There was significant lmprovement
(p <<.001) in reading comprehension from pre to posttesting Thepretest
mean was 71. the posttest mean was 73 and the mean improvement was
7 potnts. )

14
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READING RATE AND COMPREHENSION

. The measure of reading rate performance was number of words read/minute.
Comprehension of material on the reading rate test was also assessed. The
measure of performance in comprehension was number of points correct out of
100 possible points. The results of the two analyses on these measures were.

® Spring 1972—Summer 1973 = 27). There, was significant
improvement (p <.001) in readmo rate from pre to posttesting. The
pretest mean was 187 words/ minute, the posttest mean was 354
words/minutetand there was a mean improvement of 167 words/minute.
Although not significant. there was improvement in reading
comprehension on the readnng rate test from pre to posttesting. In other
words. students improved their reading an average of 167 words/minute
while maintaining or actually slightly improving their level of
comprehensgon. “he pretest mean was 84, the posttest mean was 88
and there was a mean 1mproveiment of 4 points. :

® Fall 1973—Spring 1974 (N - 32) There was significan} improvement
(p <.001) in reading rate from pre tc postiesting The pretest mean was,
216 words/minute. the posttest mean was 381 words /minute and there
was a mean improvement of 165 words/minute. Although not significant,
there was improvement in reading comprehension. In other words.
students improved their reading an average of 165 words/minute while
maintaining or actually slightly improving their level of comprehension on
the reading rate test from pre to posttesting The pretest mean was 81,
the positest mean was 84 and the mean improvement was 3 points,

[t -
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APPENDIX A.

DESCRIPTIONS OF SiX INSTRUCTTONAL PROGRAMS
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: ’ ’ “ ° - ‘e - - -
The materials and procedures described in this Appendix are representative
. ) ; : !
programs in- each of the six instructional ‘areas. A student's program, however, may

be supplemented with additionai°materials which are listed in Appendix B.

.

. "t SPELLING

*The spelllng program begins with a pretest from the Relevance, of Words pro-

—— e = T

I e

E gram developed by Westinghouse Learning Corporation. The pretest is Relevance
hd

of Words Achievement Fuzvey, Form A written by David G. Peterson (Westinghouse

Learning Corporation, 1971), and involves listening to 46 tape reeorded words and

writing the correct spelling of each. Each word 1is Hrokentinto phonetic elements
for‘grading purposes and the types of errors made indicate the parts of the program
on which the student should work. There are, for example, ﬁany.ways'to spell a
word incorrectly, and the type of error is very important in placing a studentlxn

a program which will improve his spelling. The spelling lessoos developed by the

Westinghouse Learning €orporation (1971) for the Relevance of Learriing Program,

* ¢ , - \
are recorded on tape and have accompanying worksheets. Upon completion of the

spelling program, each student is tested on‘an alternate form of -Relevance of

Words Achievement Survey to determine the amount of improvement in spelling skillss
* . ) -
VOCABULARY ) R
" The vocabulary program begins with a prea‘Sessment test Word Clue Appraisal,
Form AA, by Stanford E. laylor, llelen Frackenpohl, and Arthur S. McDonald (Educa- X
tional Developmental Laboratories, Inc., 1965). Based on the results of this test \\
: . o

e
- . 11 -

students are placed in one of seven levels within the Word Clue instructional pro-

gram, ACcording to his level, each student begins studying one of the seven self-

instructional Word Clue vocabulary books by Taylor, Frackenpohl, and McDonald (Edu- - i
1

cational Developmental Laboratories, Inc., 1965). Students are allowed to” progress

at their own speed. Upon completion ot the vocabulary program, students are given

Form BB of the Word Clue Appraisal test to determine improvement in performance.




. . - " 9 .
ENGLISH . '

The program of English instruction is initiated with a pretest, English
2200 Final Test, Form A (Joseph C. Bluhenthal, Ha}court, Srice and World,.l964).
' . ’ \ A
Based on the results of’this test, each studeut is placed in a program dependent

on his needs using one of the three following self-instructional texts: English
2200, English 2600 or English 3200 written by Josepl C. Qlumenthgl (Harcourt,
'Brace and World, 1964). This basic program is supplemented with the use of other

books, and instructors are available to help the student vhen needed. Upon com-
i 1 : .
pletion of the English program, an alternate form.of English 2200 Final Test is

3\ . . .
administered to each student to determine the :mount of improvement in English

. ., skills. . ' - ‘ . R

-
[
<
"

. ) ’MATEEMATICS . . .

~ s d
- L

The mathematics program is initiated with the adm§31§5;ation of g math test
written by Joseph B.Carter (Learning Lab Associates Inc., 1968). The test in-

cludes basic mathematics through beginning algebra (i.e., addition, subtraction,

3 -
éultiplication, division, fgactions,ﬂgecimals, percentages and basic algebra).
\ e -, .
On the basis of this diagnostic test, the instructor determines in which areas of

~

s
<

4 . «. .
*  mathematics the student is deficicnt. The student studies only those areas in

which he is deficient using primarily the self-instructioral math text, A First

\”Program‘in.MatAe@atics by Arthdr.HeyWUud (Dickenson Publifhing Co., 1967). Upgn
hY .
complefioﬁ of’gg;.mathematics program, students are Y%ddministered the preasseis-
.. K . : ’ .
ment math test to determine level of improvement. Although math instruction in
.. N a y
baéié arithmetic processes through trigonometry is available at the CLC, only

those students enrolled in instruction in basic math through algebra were included

. N o
Co. in this study, ‘

\

' - -
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Aruitoxt provided by Eic:




| LN ey vy - . ' ‘ P .
. . : ) READI\G COMPRLHFVSION
> 1

The reading comprehension program begins vxth a reading placement test,

L4

Readzng For Understanding (RFU) This\p-apement test was des. gned by Science . -

~

Research Associates Incorporated to by used in conjnnction with Read\:g For

. " . ¥
Understanding Instructional Materials. - Both the platement test and the instruc-
. » - "t‘ . B
- tional materials were written by Thelma Gwinn Thurstone ’(Science Reseafch Asso-.:
. - LN ° N .
. Ly i
ciates, 1959),. The ;score from the RFU placement test can be translated into,

. . .

r
equivalent placement leve’s as an aid in selecting otheromaterialssauch as the

SRA v, written by Don Parker (Science Research Associates. 1959) or the College

e

’ Reading Program material compiled by Richard v. Carter and associates (Science .

-

-_Reseafch Associates, 1968). The RFU, SRA, IV and3CQllege Reading Prongm

.

. . D >
_materials are used as a b351c program of study. Supplementary materials are used .

v . -

.
> Y oe

| tomeet Individual student néeds, Upon completion of the’reading comprehension .

o obos

.

. program,_an alternate form of 'the RFU placement, fest is gliven as a posttest to

"

determine imprcovement in perfocmance. ‘3° . .
. o - I ) .. [ . . 13 S
N . . of! . ‘ .1
. C e ) R?ADING RATE . @ .

.. N ‘. - -

> The pnogram'dévised'mo aid a student to increase his rate of reading‘oommences

- 0*‘&. b4
-4

-

. ..
- .
CN . - v

bR
~,_.;with administration of DlagPOSth Reading Test Survey Segtion Written by Francis
> . e

.
v 2

Q%} |

i . Priggs .and” assoc1ates (The C6 mmittee on Diagnostic Reading Tests, Inc., 1947)
2

Although the aim of jeed reading "instruction is to increase reading rate, éhe* :

. - v .

.
-

M 4, " ® . ’ .'

maintenance of a high level of comprehension is also important. The diagnostic .
- . . t

test, therefore,:includes both a timedsreading selection and a set’of twenty com-

-
b
o, . . - o

prehension. questions. After administration of the diagnestic test the student is :

- - . -
”, . .

taught to use pacing devices which enablé him to practice more rapid'ieading.

A

The- students are epcouraged to practice us1ng the many paperback nov»ls provided .
; \ -

as by the CLC. Upon completion of the reading rate program an alternate. form %F

- ¢ .

. Triggs' Diagnostic Reading Tesﬁ-is administered to ueterminefdmprovement of Speed

-
4

and maintenance®of comprehension.
v ¢ . g / .
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APPENDIX B.

- SAMPLE SUPPLEMENTARY MATERIALS FOR SIX INSTRUCTIONAL_ PROGRAMS
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Better Spelling / Bobbs-Merrill Co. "~ Harrison .
Programméd Spelling for High School and .
Coidege ) Ann Arbor Smith
Six Minutes a Day to Perfect Spelling Pocket Books ¢ Shefter
Sound, Spelling-Book VI i Beyd & Fraser Smith /
Spelling Cambridge ’
SRA IVa Lab SRA
-Spolliqg Improventent ' McCGraw-Hill Fergus
Speiling by Principles. . . ‘.. : .. Appleton-Century-
o . . Crofts - °~ Smith -
Relevance of Words - . * Westinghouse Peterson -
O .,--hh_\.n_,' S e s sz imosooms
L ) N . . - ” \< . J
- , P e . . \
~ . 7. nho A
. ~ /.}! . R " .
,‘.. :'\_\ ., iR . 0 . BN e
e T VOCABULARY MATERTALS -
TS T T shsdh s
Book J;\7 T ‘ "i .. .. Publisher Author’ ‘ )
Basic Usage, VocabuIJiy and . Form B Holt, Rinehardt Willis
Basic Vocabulary SklllS A} .. ! McGraw-Hill ! Davis. *
Building an Affective Vocabulary Barron's Ed. Serv.’ Gale
College Reading Program I 24 SRA CRP Director Carter
College JKeading Program II o SRA CRP Directdf Carter .
> o o '
LA College Reader & Vocabulary Builder * Holt, Rinehardt_ Willis
£eonsider Your WOrds - Harper & Row Jennings
Developing You? Vocabulary SRA e Wdtty )
Increase Your Vecabulary-Book I Cambridge Mathis
fﬁ??ahse Your Vocabulary-Book IT J Campbridge Mathis ,
Programmed Vocabulary New Century . Brown |
- SRA Reading Lab Book IVa . SRA ) Parker '
Vocabulary-Key to Betterm€ollege Reading Preatice-Hallx . Nealson
Vocabulary 1000 - Harcourt Cronin
Words 'in Context Appleton-Century .Devitis
‘ &

SPELLING MATERIALS

Book

Publisher

Author

>

Words=A Programmed Course in Vocabvlary
Dev.

v
vt

SRA

7/

Markle

-




English Usage P

General Learning

- 3
. : T~
/ \\
. T~
a ENGLISH MATERIALS T~
Book Publisher Author
Basic Skills in Grammar Bk. I Cambridge Alger
Basic Skills in Grammar Bk. II Cambridge Alger
Beyond the Block Allyn & Bacon Wheelock
The Christensen Rhetoric Program Harper & Row Christensen
+ English 2200 - * Harcourt-Brace Blumenthal
English 2600 Harcourt-Brace Blumenthal
English 3200 Harcourt-Brace Rluirenthal
English Grammar 3PL Lish
The English Sentence Chandlesr Publish-
., ing Co. Palmer

. Corp. Education Perfor--

\ mance System

N\ . .
Essentials of English Barrog\s Educational

Series’ Gale —
Essential Idioms in English Regents’ Dixson
Following DPirections-Book F s Barneil Loft, Ltd. Boning
Locating the Answer-Book E Barnell Loft, Ltd Boning
Options: A Program for English Houghton Bighy & Hill
Paragraph RhetorAc . Allyn & Bacon Bergmann
Programmed Review of English Harper & Row ‘\\Trimble
Sentence Rhetoric Allyn & Bacon ~Bergmann
Short Cuts .to Effective English Pocket Boocks Shefter -
Test Booklets for 2200 Harcourt-Brace Blﬁmsgthal
Test Booklets for 2600 Harcourt~Brace Bluﬁenihal
Test Bocklets for 3200 Harcourt-Rrace Blumenthe
Using the Context Book E Barnell Left, Ltd. Boning y
‘ &
d




: . MATHEMATICS MATERIALS

Book Publisher Author o
Algebra-Programmed Part I Prentice-Hall Hackworth
Algebra-Programmed Part II Prentice-liall Hackwor th
Algebra-Programmed. Part III Prentice-Hall Alwin
Algebra-Prog:wmmed- Part IV Prentcice-Hall Alwin
Algebra Review Manual McGraw-Eill Hauck
Arithmetic-A Semi Programmed Text Prentice-ilall Williams
Basic Math Bk. 3 Fractions & Mixed Numbers  Encyclopedia ,
. ) Britannica Bobrow
Basic Math Bk. 4 Percentages & Decimal Encyclopedia
. Britannica Bobrow
Basic Math Bk. 5 Measurements Encyclopedia )
- Britannica Bobrow
Consumer Mathematics BRL Knowles
1st Program_iﬁ’&athematics Dickenson Hevwood
Flow Chartgﬁaggéne Mathematics Victor Comp Corp. Victor Comp. Corp.
Fundamentals Arithématig ’ McGraw-Hill Eraut
Introduction to Modern Math Series I BRL Seymour
Introduction to Médern Math Series II BRL ' Seymour
Math Refresher Cowles
Preparing for Algebra Encyclopedia
) Britannica Tamac
Problem Solving & Chemical Calculations _ harcourt Johnson
Programmed Reviews of Math . Harper & Row Flexer
Statistics-A Unit for Intro. Psy} BRL Kinchla
Trigonomety I-II-IIT Temac Luckham
Verbal Problems in Algebra Encyclopedia
s Britannica Lazar
<
i
,._!‘ 4
°
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READING COMPREHENSION MATERIALS

Book

Publisher

Author

Advanced Reading Program A

. The Art of Efficient Reading

Better Reading Books

Beyond the Block

Better Reading & Spelling through
Phenics

Clear Thinking for Composition
College Reading Program I & II
College Reading Program

Contolled -Reading Study Guide Set GH

~

Critical Reading Improvement

Efficient Reading Alternate Edition
Efficient Reading for College Students
Efficient Reading-Revised

Focus in Reading

The Foreseeable Future

Free to Read
Hangups from Way Back
How to Become a Better Reader

How to Use Different Speeds and
Different Techniques
Identity Through Prcse

Improving Reading Ability
Improving Reading Skillg in College

Subjects .
Learning to Read
Listen and Read °

Meanlng for Context Reading for Word Study

L

. Craig Research Inc.

MacMillan
SRA
Allyn & Bacon

Fearson

Random House

SRA Series

Craig Research Inc.

FEducational Develop-
ment Lab

McGraw & Hill

Heath
Appleton-Century
Heath

Allyn & Bacon
Clencoe Press

field Education

Canfield Press

Science Research
Assoc.

Holt-Rinehart

Appleton-Century

Bureau of Publi-~
cations

Harcourt-Brace

EDIL.

Allyn & Bacon

——

<

CGarlisle
Spache
Simpson
Wheelock
Moura

Kytle

Mittwer

Taylof
Harnadek
Brown S
Jones, Morgan,Petty
Brown

Krantz

Cathcart

Bamman
Steinfield

Witty

Janaro

Stroud

Cherington
Smith
Burdick
Jennings

The Now Student Jamestown . vy Spargo
Power in Reading Skills Wadsworth Eller
Power and Speed in Reading Prentice-HAll Gilbert
Rate and Comprehension Tests Baldridge Reading &

Study Skills
Reading in English ' Prentice-Hall - *Hayden

s,
Leds]
U




READING COMPREHENSION MATERIALS
4  (con't.)

Book Publisher Author
Reading for Power and Flexibility Glencoe Sparks
Reading Program VPR-Student Work Craig Research Inc. Mittwer
Realizing Reading Potential Holt ' Bieda
Selections from the Black College Reading

Skills . Jamestown Spargo
SRA College Reading Program Student Book SRA SRA
SRA Reading Lab IV SRA Parket
Successful Reading Holt-Rinehardt Norman
This Cool World Allyn & Bacon Silvaroli
Toward Better Reading Skill ° Appleton-Century Cosper
Understanding Shakespeare Cambridge Ludowyk-
Voices from the Bottom Jamestown’
The Way to Reading Improvement Allyn & Bacon Canavan
Winners Circle ' Allyn & Bacon Mason
What Readability Can Do for You New Readers Press Klare
Worlds in the Making Prentice-Hall Dunstan
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